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Resumen 

El presente proyecto de grado tiene como objetivo el diseño, la implementación y la 

evaluación de material didáctico digital; este se centra en el aprendizaje del inglés, 

específicamente, la habilidad oral. El desarrollo de este material se basa en algunas teorías, técnicas 

y herramientas didácticas y tecnológicas, como el aprendizaje basado en tareas, el enfoque léxico, 

las expresiones idiomáticas, el uso de herramientas digitales (Google Classroom) y la 

retroalimentación. Teniendo en cuenta estos aspectos, se realizaron una prueba diagnóstica y una 

rúbrica de evaluación diseñadas por la docente en formación, las cuales permitieron identificar las 

dificultades de los estudiantes de alrededor de 11 años del curso de inglés desarrollado por la 

Universidad Antonio Nariño. Después, se propuso la creación de un material didáctico para que 

los estudiantes mejoraran la habilidad oral en el idioma; este se implementó durante dos meses, lo 

que ayudó a que ellos superaran las mencionadas dificultades. Cabe señalar que el material fue 

evaluado por expertos externos, quienes hicieron algunas recomendaciones que fueron tomadas en 

cuenta para su mejora.  

 

 

 

 

 

 

 

 

 

 



XIII 
 

Abstract 

The objective of this degree project is the design, implementation and evaluation of digital 

teaching material; this focuses on learning English, specifically, speaking skills. The development 

of this material is based on some theories, techniques and didactic and technological tools, such as 

task-based learning (TBL), the lexical approach, idiomatic expressions, the use of digital tools 

(Google Classroom) and feedback. Taking these aspects into account, a diagnostic test and an 

evaluation rubric designed by the teacher were carried out, which made it possible to identify the 

difficulties of students of around 11 years old in the English course developed by the Antonio 

Nariño University. Later, the creation of a didactic material was proposed for the students to 

improve their oral skills in the language; this was implemented for two months, which helped them 

overcome the aforementioned difficulties. It is important to state that the material was evaluated 

by external experts, who made some recommendations that were taken into account for its 

improvement.  

Keywords 

Idiomatic expressions, task-based learning, lexical approach, digital tools, oral skills. 
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1 Introduction 

English language has become an important tool in the global and interconnected world: the 

ability to be bilingual is necessary to study, work and have better opportunities to interact with 

other cultures. Ministry of Education includes foreign languages such as English in the school 

curriculum, with the purpose that high school students contact with other ways of thinking and 

expressing themselves. Besides:  

Crystal (2003), cited that the need for the global language is particularly appreciated by the 

international academy and business communities, and it is here that the adoption of the English 

language is required in educational environments and EFL classrooms. English is more than a tool, 

it is a need to be able to communicate from beyond the existing technology has a vital importance 

a language in which everyone can relate, emphatic that its importance lies not only in the process 

of communication, but in the ability and abilities it gives to those who study the language.  

For these reasons, this project was developed; this focuses on English language teaching 

through technological tools and idiomatic expressions as teaching methodologies for oral skills. 

Therefore, the project was initially carried out through a diagnosis that provided us the information 

for its development. At the same time, it was implemented with 11-year-old students interested in 

learning this language.  

The time used for the development of the project was two months, one class each week, in 

which it was possible to identify that the students showed difficulties in terms of oral ability. This 

information was verified through a diagnostic evaluation and a rubric that covered some criteria, 

such as vocabulary, pronunciation, grammar, and effort to participate. Moreover, it was possible 

to identify some difficulties in 11-year-old students in the English course at Antonio Nariño 

University extension program, who participate in any subject when they do not know some aspects 

of the language. This way, it started with the motivation for students to get involved, so they did 

not know much. 

Taking into account the need to acquire natural communication among students, an idea 

arose of making language teaching more practical. Through methodologies which allow the 

development of oral skills in the participants students. To do so, one of the best methodologies is 

learning idiomatic expressions, phrases, idioms and slangs; since, through them, students can 
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develop more natural conversations and feel the confidence to interact in the language, even if they 

do not have correct pronunciation, because they become aware of their mistakes and correct them 

without the teacher doing it for them. It should be pointed out that the material was evaluated by 

external experts whose concepts or suggestions were taken into account to improve it.  

2 Background  

This research work has as central axis the improvement of the oral skills of sixth-grade 11-

year-old students, and it aims to demonstrate that idiomatic expressions, technological tools and 

methodologies such as TBL can be great tools to teach English as a Foreign Language (EFL). 

Therefore, the following research projects have been taken into account: 

First, the research carried out by University of Ambato, Ecuador, where Murga (2016) 

studied how idiomatic expressions contribute to the development and improvement of oral skills 

in the English language in students from the Luis A. Martinez School in the city of Ambato. Also, 

Murga (2016) pointed out: “During the development of the project, it was possible to verify that 

idiomatic expressions do indicate in the acquisition of the language and at the same time allow the 

development of communication skills through oral production and interaction activities” (p. 94). 

After finding this information, it was decided to have this investigation as a precedent, since the 

author of the project developed activities that helped students to have a greater approach to the 

language. 

On the other hand, the description and analysis were also used as references for this 

research. Richards and Rogers (1986) studied communicative skills; these communicative 

competences work as methodology to learn in an adequate way. Additionally, their main objective 

is helping people to know effectively how the linguistic system works in order to design 

alternatives that can improve the learning of new gramatical structures, as well as skills. At the 

same time, the research carried out by Lewis (1997) indicates: 

Lexical approach can be summarized in a few words: language consists not of traditional 

grammar and vocabulary but often of multi-word prefabricated chunks. Teachers using the 

lexical approach will not analyze the target language in the classroom, but will be more 

inclined to concentrate learners’ attention upon these chunks. This new approach is 

understood as a serious attempt at revaluation for the individual teacher and the profession 
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as it develops many of the fundamental principles advanced by proponents of 

communicative approaches. The most important difference is the increased understanding 

of the nature of lexis in naturally occurring language, and its potential contribution to 

language pedagogy. (p. 223) 

Considering the aforementioned, Lewis (1997) pointed out that the lexical approach can 

contribute to understand naturally the learned vocabulary; this, since the communicative 

approaches can help student get to the target language in the classroom, giving them an important 

participation level and the opportunity to develop their skills. Regarding this, the use of 

technological tools in English learning included a study by Pontificia Comillas University, which 

analized the new technologies for EFL. This project obtained as result: 68% per cent of those 

surveyed chose by people participant that skill most favoured by thye use of new technological 

tools applied to foreign language learning is oral skill. Moreover, González (2016) stated the 

textbook is not a bad tool in itself, but if it is its exclusive and excessive used. This is on account 

on it excessive used of the same material in a class determine can motivate a learning model based 

on and focused in the teacher, and not always is the most adecuate in a linguistic learning 

environment.  

 According to this information, the textbook can help to teach; this, when it comes to 

vocabulary, grammar and some structures. Nevertheless, regarding other skills or communicative 

competences, this tool does not allow much interaction between the students and the teacher. For 

that reason, technology has an important role in the autonomous learning: the students can interact 

with other people, search for new information about the topic studied, or prepare the next class. In 

order to improve oral skills in 11-year-old students who participated in this project, it was 

necessary to motivate them through other methodologies and techniques that contributed with the 

improvement of skills in grammar, vocabulary and pronunciation. This, taking into account the 

principal purpose: support a good development of their oral skills. 

3 Objectives 

3.1 General objective 

Design an EFL material through the use of digital tools that contribute to improve oral 

skills by using idiomatic expressions in the young learners’ context. 
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3.2 Specific objectives 

 To design and apply an oral diagnosis test in order to identify difficulties that students have 

when interacting verbally in their environment. 

 To analyze the results determined by the diagnostic test in order to verify which difficulties 

were found in the oral ability. 

 To determined student’s weaknesses through a speaking rubric.  

 To build the theoretical and methodological framework which will support the project.  

 To design the EFL material using digital tools to improve the students’ oral skills.  

 To analyze the results obtained during the implementation of the EFL material design. 

 To analyze and assess the proposed material through external peers.  

4 Justification 

The importance of learning a second language has increased due to the concept of 

globalization; more people learn to speak English to achieve better benefits in the professional, 

economic and cultural environment, since it is the most popular second language around the world. 

For this reason, in the Colombian context, the national Government is committed to create 

conditions for students to develop communicative skills in another language. Therefore, the 

standards of competence in the foreign language were stablished, according to the Common 

European Framework of Reference for Languages, as well as the Ministry of Education, which 

presented the basic levels of quality to which children throughout Colombia are entitled. With this, 

these standards constitute a fundamental orientation for English language teachers to have clarity 

about the communicative competencies that students must develop.  

Regarding foreign language learning, Crystal (2003) pointed out: “there has never been a 

time when so many nations needed to talk to each other. There has never been a time when so 

many people have wanted to travel to so many countries” (p. 6). Hence, taking into account the 

current situation with the COVID-19 and the information by Crystal, the growing access to 

technology in education enables allow students get the answers to these daily questions on their 

own, and that is where the teacher acts as a mediator between the student’s learning and the topic 

being taught, searching different tools that contribute with the learning process. One of the tools 

implemented in this project are the idiomatic expressions, because of McCarthy (2004), who stated 



18 
 

 

“that idiomatic expressions and their learning, due to, they are within most conversations of a 

native of a foreign language” (p. 83). According to McCarthy (2004), idiomatic expressions can 

improve in naturally oral skills of the learners, because they help them understand the context for 

every situation they face.  

5 Theoretical framework 

Literature review 

5.1 Disciplinary 

5.1.1 Communicative competence 

Brown (2015), in his book Principles of language learning and teaching 4th edition , 

proposed the next principles for teaching speaking skills:  

Communicative ability is that which allows us to transmit and interpret messages and 

negotiate meanings interpersonally within contexts. Taking into account the above, when 

referring to the context of the use of language, the student will be able to put into practice 

what he learns when studying a second language as long as he knows the context, can 

transmit and understand the message being transmitted. (p. 223) 

During the project implementation, communicative ability contributed to improve the 

students’ interpretation of the messages, and to reach agreements with their classmates to get a 

better communication.  

5.1.2 Communication skills 

Communication skills are those that allows us to transmit and interpret messages and 

negotiate meanings interpersonally within contexts. Taking into account the above, when referring 

to the context of the use of language, the students will be able to put into practice what they learn 

when studying a second language, as long as they know the context; therefore, they can transmit 

and understand the message that is being shared. 

 Macro skills of oral communication 
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Make sure the tasks have a linguistic (language-based) objective and seize the opportunity 

to help students to perceive and use the building blocks of language. 

 Micro skills of oral communication 

o Produce reduced forms of words and phrases. 

o “Produce speech in natural constituents, inappropriate phrases, pause groups, breath 

groups and sentences” (Rochmad, 2014, p. 22). 

o Accomplish appropriately communicative functions according to situations, 

participants and goals. 

On the other hand, Brown (2015), in his principle 4, proposed appropriate feedback and 

correction. Therefore, teachers must take advantage of their knowledge of English to inject the 

kinds of corrective feedback that are appropriate for the moment. For this reason, during the 

sessions that took place, the respective feedback was made for each student, as the activities were 

carried out, correcting the errors that were presented in terms of pronunciation. 

5.2 Legal 

5.2.1 Basic Learning Rights of the Ministry of Education in sixth grade 

In this project, learning objectives concerning to oral skills for sixth grade were applied. 

These included: 

 Oral skills: these allow to identify the key aspects in the development of the communicative 

competence of the students in the foreign language and therefore, are defined through the 

comprehension and expression. 

 “Participation in a short conversation where name, age and basic information are provided 

to teachers, friends and acquaintances” (Ministerio de Educación, 2016, p. 14).  

 Understanding and using familiar words and short phrases about routines, daily activities 

and preferences. This, describing likes and dislikes; understanding instructions related to 

class, school and community activities; and expressing the forementioned orally.  

 



20 
 

 

5.2.2 Common European Framework of Reference 

It was necessary to identify the English level in the oral skills proposed on the Common 

European Framework of Reference, including the self-assessment grid, where the abilities or 

competencies that the children have to develop in the A1 level can be found: 

 Oral skills: “Students interact in a simple way, and the other person is prepared to repeat 

or rephrase things at a slower rate of speech” (García y Luján, 2015, p. 113).  

5.3 Pedagogical realization 

Apply some kind of tools in the design of materials for the development of oral skills in 

11-year-old students in the sixth grade of high school. This, based on the Common European 

Framework of Reference; the Basic Learning Rights to the English language in Colombia; the 

micro and macro skills recommended by Brown (2015) on Teaching by principles: an interactive 

approach to language pedagogy; and the use of technological tools combined with idiomatic 

expressions. Also, the methodology used in the classroom revolves around the process of orality 

that students have to develop as English classes progress. Finally, as for the realization of the 

didactic material, it was carried out through interactive didactic units, using TBL and the lexical 

approach as teaching methodologies. 

5.3.1 Tasked Based Learning (TBL) 

Baralt and Morcillo (2017) pointed out that TBL is a pedagogical framework to teach a 

second language. TBL implies to teach, learn and assess through tasks; not isolated grammar 

forms. Therefore, it is necessary to do a diagnostic test, so the teacher can identify difficulties, 

needs and social contexts of the students, with the purpose to use them in the development of the 

learning process. According to the authors, it is very important that teachers determine what is the 

best methodology to teach, according to the students’ context. In this way, the teacher can 

implement the tasks and set up the learners to perform the tasks successfully through the use of 

the TBL.  

Taking into account the previous information, teachers have to use differents 

methodologies with the purpose to identify aspects to improve in their students’ social interactions, 
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depending on the context. In addition, TBL has a communicative purpose, which is to motivate 

learners to create a meaning system. But different learners use different language forms to fulfill 

the goal, that consist of students interact among them. That´s the reason why it was create of a 

task-based oriented course includes paying attention to the steps or components of a lesson that 

contains a task, incluiding an objective which should helped to student improve her/his oral skills 

at the same time other skills that has student (Rozati, 2014). 

Besides, for the development of this didactic material, the lexical approach was taken into 

account as another strategy, so students can improve their orality and comprehension of the English 

language, while combining it with technological tools and idiomatic expressions. However, like 

the rubric, it is important to indicate the concept of this didactic strategy. 

5.3.2 Lexical approach 

According to Lewis (1997), lexical approach is based on the idea that language is made up 

of other structural elements besides what we traditionally think of as grammar. Lewis (1997) made 

us aware of the importance of vocabulary when learning a language. For this, some tools such as 

chunks, lexical awareness, must be implemented to improve the oral skills, as well as some other. 

In this approach, students can be conscious and use their mistakes, this is key for language 

acquisition; through this methodology, teachers could help students to be more conscious about 

learning vocabulary and its correct pronunciation; and, as the learning process progresses during 

the project´s implementation, they can correct their mistakes. 

5.3.3. Natural approach 

One of the main ingredients from a good learning is the input, because it gives a reference 

about language, in this case, through input, student can understand language when he/she is outside 

classroom and interact in real context. This input allows using natural approach to adopt a variety 

of situations taking into account the following elements: foreign language, mother tongue, contexts 

as schools, family, bilingual contexts, which students can interact with different aspects of the 

language, because that can be modified to deal with their different learning styles and cognitive 

styles. Input and natural approach need some tools or methodologies that support them. 
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Simply, acquiring a language is “picking it up”, developing ability in a language by using 

it in natural communicative situations. Adults don’t usually do it quite as well as children, 

but it appears that language acquisition is the central, most important means for gaining 

linguistic skills even for an adult. (Krasen & Terrell, 1998, p. 18).  

Krashen & Terrell (1998) point out, children have a fast cognitive process, because when 

they are learning a language use examples in their daily situations, first they learn language in 

context, then they will acquire grammar knowledge. If teachers want to their students acquire 

language, should select or do a filter that includes a positive learning environment, orientation with 

respect students´anxiety and select correct words which allow understand better the language. In 

this case as mentioned on the previous paragraph, the natural approach and input need some tools 

or methodologies, in this project, it was included idiomatic expressions which represent an 

important aspect of every culture, besides they contribute to the development of oral skills in a 

natural way. Also there are some principles of the natural approach which helped to the 

development of some activities. 

 

5.3.3.1.Principles of natural approach 

 

According to Kransen & Terrell (1998) there are four principles to apply in a correct way, 

such as third principle which consists on:  

That the course syllabus should have communicative goals, this means that the focus of 

each classroom activity is organized by topic, not grammatical structure. This, a possible 

goal maybe to learn to communicate about trips the students have taken or to be able too 

order a meal in a restaurant. Practice of specific grammatical structures is not focused on 

these activities. Our claim is that grammar will be effectively acquired if goals are 

communicative ironically, if goals are grammatical, some grammar will be learned and 

very little acquire. (p. 21).  

As pointed by Krasen & Terrell (1998), it is important to determinate the classes’ topics, 

but the most important is to determinate communicative goals, for that reason every module on the 

didactic material has a communicative objective, because through them, students can improve their 

oral skills, combining with idiomatic expressions, because every module has topics proposed by 
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students, and through these topics teacher can motivated students. On the other hand, when 

teenagers learn idiomatic expressions with natural approach method, students can interact in a real 

context. However, grammatical structures are important in every language, but taking into account 

natural approach, students learn of an inductive way the grammar.  

Additionally, in the fourth principle of the natural approach, which it depends on the 

activities done in classes, allowing students encourage their opinions, ideas, feelings, emotions, 

wishes and express them in an adequate way. 

Furthermore, this project it was applied the following four principle: 

Activities done in the classroom aimed at acquisition must foster a lowring of the affective 

filter of the students. Activities in the classroom focus at all times on topics which are 

interesting and relevant to the students and encourage them to express their ideas, opinions, 

desires, emotions and feelings. (Krasen & Terrell, 1998, p. 21) 

This contribution indicates, if students can participate of their own learning is easier to  

understand the language, due to, when they have motivation by teacher and they can choose the 

topics, it can determine how each student learns and in what they are thinking, these aspects belong 

to an affective filter that allows knowing their abilities developing them, with the purpose to 

achieve using learned vocabulary in their daily situations.  

5.3.4. Communicative language teaching 

As the natural approach method, communicative language teaching is a good alternative to 

teachers that desires to change their teaching way, in orther to practice the language because those 

activities using students´vocabulary promote practice in real situations.  

 Light & Spada (1999: 172) define CLT such as: 

CLT is based on the premise that successful language learning involves not only a 

knowledge of the structures and forms of the language, but  also the functions and purposes 

that a language serves in different communicative settings. This approach to teaching 

emphasizes the communication of meaning over the practice and manipulation of 

grammatical forms.      
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Communicative competence can identify students´ grammar, sociocultural discourse and 

strategies for the learning, modifying, which can expand their vocabulary and acquire 

conversational experiences. Besides, CLT involves not only a knowledge of the structures and 

forms, at the same time, purposes that contribute to interaction and creative with the students. 

Moreover, this method indicates the activities that involve real communication promotes learning, 

for that reason, during development of this project, the activities were combined with idiomatic 

expressions which give the opportunity to interact in the language in a natural, taking into account 

their daily situations.                                                  

5.3.5. Idiomatic expressions 

These are needed to know a more colloquial vocabulary that allows students to 

communicate in a more naturally, more serenely way; if they can communicate with greater 

familiarity, they will have a better understanding of the language. For Vannini (1978):  

Language as communication from a social point of view is a means aimed at the expansion 

of knowledge and a close relationship with others. Language, from a universal aspect, 

enables the individual to make a greater contribution to society through the development 

of his or her critical-comparative capacities for better knowledge and the stimulation of his 

or her creative potential. (p. 4) 

Language expressions allow students to communicate more expressively, hence the 

importance of implementing expressions in our teaching-learning areas. This, because every 

language is full of customs and peculiarities that relate to its history; and it is through 

communication that, over the years, we have been able to know these customs and peculiarities, 

so that we can understand them. Similarly, Vannini (1978) indicated that education is the 

fundamental form of socialization and, therefore, of communication. This way, teachers must 

provide the space for students to communicate from a social point, and that is better than idiomatic 

expressions for the expansion of knowledge, through natural interaction with others. 

5.3.6. Feedback 

One of the main difficulties that teachers have is innovating through the learnings 

assessment; this project used the feedback, because, according to Álvarez (2008), teachers can: 
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 Encourage active students’ participations in their learning.  

 Consider their results to adapt teaching.  

 Promote that students know how to evaluate themselves. 

 Rely on the recognition of the influence it exerts on motivation and students' self-

esteem, which, in turn, influence their learning. 

Notably, feedback gives student perceptions, which can be used as a tool in the learning 

improvement. This can be appreciated, because they can participate in the learning process and, if 

necessary, do the adjustments for the activities proposed by the teacher, considering their own 

learning styles. 

Another methodology that was implemented in this project were the technological tools. It 

should be noted that technology is a relevant topic, and it can help to improve student´s 

achievement and promote school performance. At the same time, Abril y Acosta (2015) said that 

technology provides students with empowerment in the strengthening of the foreign language, 

since they understand how to use such tools to search for information; and it is even better if they 

can combine this information with the acquisition of a new language. For this, the tool that was 

implemented was Google Classroom, since it allows the student to carry out the activities and 

obtain the feedback from the teacher. 

6. Need identification 

The learning of English has increased, bringing with it better scholarship opportunities in 

universities and a greater job demand. But, in Colombia, learning a second language is not very 

relevant for educational institutions.1  

Considering the above, the number of students who have a B1 level is low. This forces 

some learners to take English classes in different places than their own school. Because of the 

                                                 
1 (Núñez et al., 2019). A study conducted by Fedesarrollo in 2019, showed that students have a low level of 

English in the public schools of Bogota; it has to be that Bogota concentrates the lowest proportion of students in 

levels B1 and B1+ (6.1 %), while 41.4 % reaches a level A1. 
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above, there is concern about the high demand for bilingual professionals and the limited 

opportunities to learn a second language. For this reason, the process must be carried out 

appropriately, and it must be supported by different teaching strategies or methodologies. Also, in 

the present investigation, it proposes some strategies, such as the use of digital tools (Google 

Classroom among other applications) combined with the use of idiomatic expressions through 

modules that contain language-based tasks; lexical approach, with the purpose to improve oral 

skills for the English language in 11-year-old students in the sixth grade of high school; etc. 

6.3. Student profile 

The population was conformed by four 11-year-old students in the sixth grade of high 

school, who participated in the extension English course program offered by Spanish and English 

academic program on Saturdays. They are studying English because they are interested on learning 

new things, and they also want to improve their level for the main subject. 

7. Exploration of the difficulty 

One of the strategies to teach languages is the didactic material proposed in this project, 

which is based on a diagnostic examination that was carried out on four students of public schools 

that took the English course at Antonio Nariño University, to verify their knowledge on English. 

Additionally, an evaluation section was designed to validate which items have greater difficulties 

in terms of oral ability, I order to improve them. This diagnostic test showed that students have a 

low level of English and little language vocabulary; due to these aspects, they did not have a strong 

participation; for that reason, it is better to talk about something they know. Buisán and Marín 

(2001) stated that the diagnostic test is “a process that tries to describe, classify, predict and explain 

the behavior of a subject within the school setting (p. 65). This was taken into account to determine 

the difficulties that students had in the diagnostic test of the project, which included personal 

information questions to know if they understood how to answer with simple information. 

Therefore, the diagnosis determined that students do not have strong bases in the language.  

In addition to the diagnostic test, an evaluation rubric was designed, which will help to 

validate if the diagnostic test found those difficulties that do not allow the student to develop oral 

skills adequately. The diagnostic test and assessment rubric are based on the A1 level competences 
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stated on the Basic Learning Rights by the Ministry of Education, since they do not suggest a 

specific order to learn and students feel free regarding this. According to the Basic Learning Rights 

by the Ministry of Education (2016): “In as much as, students can participate in simple and short 

conversations, in which it provides information about themselves, about other people, places and 

events that are familiar for them. For this, students use simple phrases and sentences previously 

memorized” (p. 10). Also, students can give secondary ideas or explanations, formulating simple 

phrases and sentences. 

7.3.  Diagnostic structure  

The diagnostic test consists on answering some questions about basic personal information. 

These were based on the A1 level stablished in the document presented by the Common  European 

Framework of Reference for Languages. These are the following:  

1. What´s your name? 

2. How old are you? 

3. Where are you from? 

4. When were you born? 

5. Where were you born?  

6. What is your favorite movie? Why? 

7. What is your most important possession?  

8. What is your favorite sport? Why? 

7.4. Evaluation rubric and input diagnostic assessment 

7.4.3. Input diagnostic assessment 

The diagnostic test aims to obtain information about the entry situation of the individual, 

in which knowledge and abilities are considered as necessities to start with successful new learning 

processes. “Diagnosis is an X-ray that will facilitate meaningful learning and relevance, since part 

of the knowledge of the previous situation and the attitudes and expectations of the students” 
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(Santos, 1995, p. 109). The purpose of knowing the students’ situation is to diagnose if each student 

has bases on the language, which are not solid; this keeps students from developing naturally: they 

are afraid of being wrong about the pronunciation of words. 

7.4.4. Evaluation rubric 

First, it seems necessary to clarify what is meant by a heading. In a broad sense, it is 

identified with any evaluation pattern, preferably closed (checklist or scale). Strictly speaking, it 

is assimilated to a valuation matrix that incorporates one axis with the criteria for the execution of 

a task, and another one, as well as a scale, with inner boxes full of text (not blank, as is happens 

with scales for the evaluator to indicate the degree of acquisition of each criterion). Therefore, 

each box in Table 1 describes the type of execution that would be worthy for such scale (Cano, 

2015). The results of the diagnostic test are then systematized, taking into account the criteria 

mentioned in the evaluation section.  

Although students in the diagnostic test did not show excellent results, it was possible to 

determine that none liked to participate. For this reason, the teacher decided to integrate the effort 

to participate in the evaluation, because that way they felt the confidence to do it naturally, without 

the imposition of the teacher to respond. On the other hand, for the teaching materials, the Google 

Classroom platform was used to carry out the classes through modules that contained lexical tasks 

and TBL. These methodologies helped students to participate in their learning and their use of 

idiomatic expressions for a more natural communication; this way, they played a fundamental part 

as a constructivist methodology in the teaching and learning processes for the English course in 

the Antonio Nariño University.  

7.4.5. Results of diagnostic test and assessment rubric 

According to Santos (1994), assessment is a dialogue, an understanding, the improving of 

the learning process. Therefore, it is mportant to make an input diagnostic test and an output 

diagnostic test, with the purpose to know the student’s starting situation, and whether the strategies 

used by the teacher really help to improve the difficulties. Santos (1994) said that the diagnostic 

test is the guideline provided to the teacher to select the strategies that will help strengthen the 

students’ skills to get a meaningful learning process. 
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Table 1 

Input assessment rubric 

Note. This rubric was designed by the author taking into account the scale of the Common European Framework of 

Reference for Languages and the Basic Learning Rights by the Ministry of Education, which determined what and 

how students were evaluated. 

The assessment section was designed to assess the level of orality of the student. 

Table 2 

Language proficiency criteria table 

 
Range Punctuation Observation 

Range 1: (good) From 10 to 12 points The student has a good command. 

Range 2: (fair) From 5 to 8 points 

 

The student has a good command, 

but needs to improve some aspects. 

Range 3: (acceptable) From 4 to 7 points The student doesn´t have a 

command for the English language, 

Criteria Excellent 
(3 points) 

Fair (2 points) Acceptable (1 point) 

Vocabulary The student knows 
many words, because 
they incorporate new 
vocabulary.  

The student knows 
some words; the 
speech is 
comprehensible.  

The student knows few 
words, using a limited 
vocabulary.  

Pronunciation The student has an 
excellent 
pronunciation, 
without any 
pronunciation errors.  

The student has some 
mispronunciations; 
however, the speech is 
comprehensible.  

The student has many 
mispronunciations and this 
prevents the 
comprehensibility.  

Grammar  The student uses 
correctly 
grammatical 
structures as present 
continuous, present 
simple and past 
simple in oral 
productions.  
 

The student sometimes 
implements 
grammatical structures 
as present continuous 
and present simple in 
their oral productions. 

The student doesn´t apply 
any grammatical structures, 
as present continuous, 
present simple and past 
simple, and doesn´t use 
connectors.  

Effort 
participation 

The student always 
participates in 
classes.  

The student sometimes 
participates in classes.  

The student doesn´t show 
interest on participating in 
classes.  

Evaluation 
criteria 

12 points 8 points 4 Points 
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Note. There were different criteria to determine the domain that the student had in the language. In addition, ranges 

were presented while considering the score for each student during the diagnostic test. 

This criteria aimed to determine the domains that the student had in the language. These 

references allowed to establish guidelines to design the diagnostic test and the assessment rubric. 

One of the goals was to join a short conversation to say their name, age and basic information 

about their teachers, friends and family, besides some other requests, as well as to provide 

clarification on how names and unknown words are spelled (Ministerio de Educación, 2016). 

According to the forementioned, this rubric can confirm how the student started, and whether they 

achieved the development of their oral ability during the execution of the project. 

7.5.  Results first diagnostic test 

Table 3 

Diagnostic test - student 1. Results found in the first assessment for the first student 

Note. This table shows the rubric assessment for the first student, and how was his process during the development of 

the project in the first part. 

Figure 1 

Results found in the first diagnostic test for the first student 
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Vocabulary Pronunciation Grammar Effort participation

Diagnostic test - Student 1

Acceptable (1 point) Fair (2 points) Excellent (3 points)

and they don’t know any 

information about the language. 

Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points) 
Vocabulary   x   

Pronunciation x     
Grammar   x   

Effort participation  x     
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Note. The graphic represents the previous knowledges and beginning abilities that students presented in the input 

diagnostic test; this, taking into account criterias like vocabulary, pronunciation, grammar, effort participation.  

It started with the analysis of the first student diagnostic test; he got a range between fair 

and acceptable, since it could be analyzed: he didn’t have a basic command for the English 

language. Besides, he handled some grammatical structures; but, during the test, he was not very 

clear when answering the questions asked by the teacher to determine the level of comprehension 

and oral ability of the student. In the same way, it was necessary to use translation, although there 

were questions that the student could not understand, not even with the examples that were used 

to contextualize it.  

At the same time, in the figure 1 was analyzed that the student had some bases on the 

language, which allowed him to have a good development during the didactic material execution, 

and it was easier for him to perform better than his classmates; this, because he interacts in English 

with his family. 

Table 4 

Diagnostic test - student 2. Results found in the first assessment for the second student 

Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points) 

Vocabulary   x   

Pronunciation x     

Grammar x     

Effort participation    x   

Note. This table presents the rubric assessment for the first student, and how was their process during the development 

of the project in the first part. 

Figure 2 

Results found in the first diagnostic test for the second student 
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Note. In this part, there can be found previous difficulties that the second student presented in the first diagnostic test, 

considering his vocabulary, pronunciation, grammar and effort participation.  

The next step was to analyze the evaluation of the second student, which determined that 

he presents difficulties in terms of pronunciation and vocalization for some words. The student in 

question did not pronounce the consonant r correctly in English, neither did he in Spanish; hence, 

since this last is his mother language, it was already difficult for him. Additionally, he did not 

understand most of the questions and preferred to speak in Spanish; so, the teacher decided to 

practice pronunciation several times, and the student memorized some words, but did not answer 

the questions correctly. Besides the diagnosis of the second student, it was observed that he did 

not have very strong foundations in the language, which prevented him from participating actively 

at the beginning. Taking into account the student´s difficulty with the vocalization of some letters 

(r/l/s/), the teacher decided to investigate about this; during the research, it was determined that he 

had a dislalia, and according to Barros and Flores (1974), “dislalia is a primary disruption of the 

articularion of some phonemes, which difficult the learning of new words” (p. 501).  

Table 5 

Diagnostic test - student 3. Results found in the first assessment for the third student 

Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points) 

Vocabulary   x   

Pronunciation x     

Grammar x     

Effort participation  x     
Note. In this part, it is found the input assessment for the third student, which shows that the results were not favorable, 

because they did not have good pronunciation and did not know several of the words that were pronounced. 
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Figure 3 

Results found in the first diagnostic test for the third student 

 

Note. This picture shows the results found in the input assessment for the third student. Also, there are some criteria 

that were evaluated in the first diagnostic test. 

Subsequently, in the assessment of the third student, she did not know as much vocabulary 

as the previous students; at the same time, in her oral ability, she did not know how to answer the 

questions in the diagnostic test. Besides, she did not show interest to participate. That caused the 

teacher to ask the student the reason why she did not want to continue participating, and she 

answered that she was nervous about the possibility of making a mistake or mispronouncing words 

that she did not know.  

Table 6 

Diagnostic test - student 4. Results found in the first assessment for the fourth student 

Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points) 

Vocabulary   X   

Pronunciation   X   

Grammar x     

Effort participation    X   

Note. This tables shows the input assessment for the third student, which indicates that they had a good developing 

during the first diagnostic test, but it is necessary to improve some aspects.  
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Figure 4 

Results found in the first assessment for the fourth student 

 

Note. This figure shows previous difficulties that the fourth student presented in the first diagnostic test, including his 

vocabulary, pronunciation, grammar and effort participation. 

 

On the other hand, in the diagnostic test for the fourth student, it was determined that he 

likes the language, which facilitates learning; and he also knows some grammatical structures. 

Although at the beginning he did not answer the questions, little by little he remembered how to 

do it, with the help of some examples that contextualized the situations. In addition, his 

participation was unlike other students’.  

To conclude with this part, it was seen that students did not show excellent results in the 

diagnostic test, and none liked to participate; for this reason, the teacher decided to integrate the 

dimension effort to participate in the evaluation, so they could feel confident and could participate 

naturally through collaborative activities, without the imposition of the teacher. In this case the 

students initially presented some difficulties in their oral and grammar skills, such as 

pronunciation, vocabulary, some grammatical structures. 
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8. Physical production of the material 

The following is a description of the material in terms of content and structure; it is a guide 

to log in. The material was divided into modules, which include didactic units that were made with 

some idiomatic expressions, depending on the topic seen in class. The first topic that took place 

was “I´m mad about cycling”, where students learned to express their likes and dislikes using 

present continuous and present simple tenses. 

8.3.  Tutorial to log in 

The platform used for the implementation of the project was Google Classroom, because 

it has differents alternatives to interact with students. With this techonological tool, teachers can 

create tasks, score and give feedback’s and comments, give instructions, promote conversations 

among students, etc.; and students’ parents can know information about their learning process. 

Below, there can be found the username and password used to log in the platform: 

 Username: universidaduaningles@gmail.com 

 Password: Uan1234567 

8.3.3. Steps to log in 

 Go to the Google Chrome website and look for the Gmail option. 

 Enter with the username and password previously indicated. 

 Go to the G-suite and log into the Google Classroom. 

 In the main screen of the course, “Let´s put our thinking caps on”, it can be seen 

the website logo and the content. 

 Then, it is possible to navigate between the differents modules of the website.  

8.3.4. Platform´s content 

 Module 1: “I´m mad about cycling!”  
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Learning objective: students can learn to speak with daily situations using the present 

continuos and the present simple. The goal is that students can interact among them in different 

situations; more specifically, in a real context. 

For this first unit, topics as superheroes and vocabulary about a comic were implemented; 

for example, in the didactic unit, students matched the correct words about superheroes gadgets 

and read some information about the first comic in the United States. This module was named this 

way because of one student who likes to cycle; so, the author decided to include the student´s likes 

as well as an idiomatic expression. If well, the first module didn´t include idiomatic expressions, 

but it was a base for the learning process.  

Feedback: every student received some comments about their pronunciation, and some 

others did not understand tense structures; for that reason, the teacher used some examples to 

reinforce the knowledge.  

 Module 2: “That´s music to my ears!” 

Learning objective: students can practice new vocabulary using idiomatic expresions with 

body parts. This module is based on body parts, since students didn´t remember vocabulary about 

this topic. There was included a review with idiomatic expressions, which talk about good or bad 

expressions that people say when it is time to talk about another person, for example:  

o Bad expression: “The walls ears”, which expresses when a person is very gossipy, 

but it is a bad name to call somebody.  

o Good expression: “I´m all ears”, that means that a person is listening when another 

one is talking, that is, they’re attentive. 

In this module, the communicative objective was that one can interact with their classmates 

what or not should use in formal or informal contexts.  

Feedback: this topic allowed students improve their vocabulary. Regarding the 

pronunciation, the teacher gave some suggestions to correct pronunciation, and students used some 

examples to understand better body expressions seen in class.  

 Module 3: “I´m full of beans!“ 
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Learning objective: student talks about their favorite food using idiomatic expressions.  

In the third module, the topic were food: teachers gave to students a funny vocabulary and 

some idiomatic expressions, whose meanings are very different from what they want to express. 

A clear example is the following:  

o “I´m in a pickle”: this expression does reference to a person that has a problem, and 

is a little worried for this situation.  

Idiomatic expressions are important: if students have a specific context, they can 

understand different words, because these have different vocabulary, which allow people interact 

in a natural way. In this module, the student can find a didactic unit with activities to develop and 

practice the vocabulary pronunciation. 

Feedback: the teacher recordered the pronunciation of the words so that students could 

memorize their pronunciation; however, some students practiced the pronunciation, while others 

did not remember expressions; for this, teachers did a review about the topic.   

 Module 4: “It´s not my cup of tea!” 

Learning objective: students can tell about them using simple sentences. They can learn 

different expressions to talk about themselves using simple sentences, for example: personal 

information, the place where they live, their email or telephone number, with the purpose to give 

personal information in a simple way. Another example are expressions like: 

o To be keen on: this means someone who is very hobbyist to something: some sport, 

some kind of music, some band or singer, etc. 

Considering this, students improved their vocabulary as the course progressed. In every 

class, it was explained to them that, if you make a mistake, you can continue; when we are learning 

a new language, it is normal to feel fear, but the teachers role is to build confidence for their 

students to participate in class: grammar is important, pronunciation is important; however, it is 

the most important kind of support that teachers give to students. 

Feedback: with the guide, students practiced new vocabulary about personal information; 

nevertheless, there was a little interaction difficulty among them, but the teacher achieved to do a 
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negotiation with them, and she talked to them about the importance that interacting with others 

has.  

 Module 5: “What´s up!” 

Learning objective: students can say “hello” and “goodbye” in different ways. To 

strengthen the greetings and farewells seen in class, students should greet the teacher by using a 

different expression each class. This type of activity allows students to develop their orality 

naturally. On the other hand, the vocabulary seen in class can use to have a conversation with other 

people.  

In this part module, students could find a PowerPoint presentation with some idiomatic 

expressions, and the mostly used greetings and farewells: what´s up, good day, good evening, 

how´s everything, etc. Also, there are some intructions about the interaction´s activity among the 

students and the teacher.  

Feedback: teachers gave some guides to correct the use of greetings. It depends on the 

context and the need to express in a formal or informal way. 

 Module 6: “The apple doesn´t fall far from the three!” 

Learning objective: students talk about their family, describing their hobbies, likes and 

dislikes.  

Continuing with the structure of the platform, the module 6 has a title: “The apple doesn´t 

fall far from the tree!”. This consists of a vocabulary about family and, on the platform, there are 

support material and activity based on TBL, because it consists on talking about students´ family 

through a PowerPoint presentation. While the PowerPoint presentation helps them to have a more 

user-friendly presentation, some students performed the presentation without needing a visual aid.  

Feedback: students used a PowerPoint presentation to develop the activity: they had some 

grammar and pronunciation mistakes, and the teacher reinforced these last.  

 Module 7: “Teacher is racking my brain!” 

Learning objective: students can interact with each other using idiomatic expressions 

about school.  
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In the seventh module, “Teacher is racking my brain!”, there is a vocabulary about school 

and idiomatic expressions; furthermore, there are activities and videos about these topics. The 

teacher used a movie to show this vocabulary, which was Harry Potter, and created a didactic unit 

with the video. This activity was based on one of the students’ likes. Students must match with an 

arrow pictures about school supplies with their right word.  

Feedback: in this module, students were more conscious of their wrong pronunciation, 

because they were using the WordReference platform, which allows to identify if the 

pronunciation is right or wrong. Although students made some mistakes, they learned to use 

platform while searching words. Additionally, they practiced new vocabulary; according to Willis 

(1996): 

[There are] three phases for teachers to plan for around a task: the pre-task phase, the task 

cycle, and the language focus. In the pre-task phase, the teacher introduces the topic and 

does activities to help learners activate prior knowledge or learn new useful words and 

phrases. The teacher ensures that learners understand the instructions and what they will 

have to show as their task outcome in the report stage. Next, the teacher transitions to the 

task cycle. The task cycle is comprised of three components: the task itself, planning time, 

and the report. During the task, learners perform the task individually, in pairs, or groups, 

while the teacher acts as a monitor and provides support. (p. 114) 

Taking into account what Willis (1996) proposed, this didactic material was elaborated 

with the phases to plan tasks. Also, it was possible to determine that this material can help students 

develop their oral ability in the language. Since the methodology used in this project included 

idiomatic expressions combined with a technological tool as Google Classroom, these motivated 

students to improve their ability and vocabulary about language.  

Table 7 

Final assessment rubric 

Criteria Excellent 
(3 points) 

Fair (2 points) Poor (1 point) 

Vocabulary The student knows 
many words, because 

The student knows some 
words; the speech is 
comprehensible.  

The student knows few 
words, using a limited 
vocabulary.  
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Note. In this part, it can be found the final assessment rubric, which includes the use of idiomatic expressions, as well 

as other criteria, to evaluate. 

 

The assessment section was designed to study the final process. According to McCarthy 

(2004), idiomatic expressions and their learning is an important part of any language, because they 

are within most conversations. For that reason, the criteria about idiomatic expressions was 

included in the final assessment rubric. Also, in the project final stage, another criterion was added, 

this was the use of idiomatic expressions in language learning, since it allows the student to speak 

in a natural way and to have a little more fluid interaction. Then, it can be seen the final assessment 

rubric. 

they incorporate new 
vocabulary.  

Pronunciation The student has 
excellent 
pronunciation, without 
any pronunciation 
errors.  

The student has some 
mispronunciations; 
however, the speech is 
comprehensible.  

The student has many 
mispronunciations, which 
prevents the 
comprehensibility.  

Grammar  The student uses 
grammatical structures 
as present continuous, 
present simple and past 
simple correctly in the 
oral productions.  

The student sometimes 
implements grammatical 
structures as present 
continuous, present simple 
and past simple in their oral 
productions.  

The student doesn´t apply 
any grammatical structures 
as present continuous, 
present simple and past 
simple; and they don´t use 
connectors.  

Knowledge of 
idiomatic 

expressions 

The student knows 
more than five 
idiomatic expressions 
and uses them most of 
the time.  

The student knows three 
idiomatic expressions and 
uses them in their 
conversations.  

The student doesn´t know 
any idiomatic expressions. 

Effort 
participation 

The student always 
participates in classes 
and does all 
extracurricular 
activities.  

The student sometimes 
participates in classes and 
does some extracurricular 
activities.  

The student doesn´t show 
interest on participating in 
classes or extracurricular 
activities.  

Evaluation 
criteria 

12 points 8 points 4 points 
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8.4. Results final diagnostic test 

Table 8 

Final diagnostic test - student 1. Results found in the final assessment for the first student 

Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points) 

Vocabulary  x  

Pronunciation  x  

Grammar  x  

Effort participation    X 

Idiomatic expressions  x  

Note. This table shows the results of output assessment, including the new item, idiomatic expressions.  

Figure 5 

Results found in the final assessment for the first student 

 

Note. In the figure, it can be found a barr graph with the final results for the first student regarding the output 

evaluation, and it was included a criteria with idiomatic expressions.  

It was determined that the student learned new vocabulary, practiced his pronunciation, 

and learned more than two idiomatic expressions, which allowed him to have conversations with 

his other classmates to participate in simple conversations. Besides, he improved his oral skills in 

a simple way, because his pronunciation of some words got better, too. Obviously, it is necessary 

more time to study the student’s interactions with people who use the language. 
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Table 9 

Final diagnostic test - student 2. Results found in the final assessment for the second student 

Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points) 

Vocabulary  x  

Pronunciation x   

Grammar  x  

Effort participation    x 

Idiomatic expressions  x  

Note. In this part, it can be found the final assessment rubric, which included idiomatic expressions as well as other 

criteria to evaluate student number two. 

Figure 6 

Results found in the final assessment for the second student 

 

Note. This picture shows the final results for the second student according to the output evaluation. 

In the second final diagnostic test, the student could not improve his pronunciation, because 

he had more problems with his mother language and it was already difficult. With the purpose to 

deal with the cognitive disruption explained in Table 4, it was necessary to see a repetition of the 

words that implied a pronunciation difficulty. With the guidance, it was easier, and also when he 

saw that other students did it, since he felt motivated to talk with them.  

Table 10 

Final diagnostic test - student 3. Results found in the final assessment for the third student 
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Final diagnostic test - Student 2
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Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points) 

Vocabulary  x  

Pronunciation x   

Grammar  x  

Effort participation   x  

Idiomatic expressions  x  

Note. In this case, the results of the implementation of the project for the third student are presented. 

Figure 7 

Results found in the final assessment for the third student 

 
Note. This part shows general information about the learning process of student number three.  

In this table, it can be seen that the student acquired new vocabulary and idiomatic 

expressions. However, her pronunciation did not get better; but, with practice, she improved this 

oral skill. Most of the time, she tried to do the exercises, but she didn’t have time, because she had 

to do some other schools tasks. Nevertheless, the teacher would let her solve the exercises in class 

and she would receive her feedback. 

 

 

Table 11 

Final diagnostic test - student 4. Results found in the final assessment for the fourth student 

0

0,5

1

1,5

2

2,5

Vocabulary Pronunciation Grammar Effor participation Idiomatic
expressions

Final diagnostic test - Student 3

Acceptable (1 point) Fair (2 points) Excellent (3 points)
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Criteria Acceptable (1 point) Fair (2 points) Excellent (3 points) 

Vocabulary   X 

Pronunciation  x  

Grammar  x  

Effort participation    X 

Idiomatic expressions  x  

Note. These are the results of the output assessment for the fourth student. 

 

Figure 8 

Results found in the final assessment for the fourth student 

 

Note. In the figure, the final learning process of the fourth student regarding the output evaluation is presented, and it 

was included a criteria with idiomatic expressions.  

In the student’s diagnostic test number 4, he learned new idiomatic expressions and 

vocabulary, which helped him to better understand the language. The student didn’t have as many 

difficulties, because he had bases on the language, and he said to have experience with English, 

because he had studied in others intitutions. This student had an excellent progress, as well as the 

first student, who had a good participation in the activities and during the whole process of this 

project.  
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8.4.3. Results analysis 

Despite the fact that the project time was short, students had good skills development due 

to the implementation of the TBL approach; this way, they learned different words and the contexts 

in which these should be used, since activities were focused on examples. Besides, the teacher 

used the BLT methodology with the purpose of fomenting their communication skills; this, having 

in mind that every learning objective in the modules had a communicative purpose, one of which 

was that they could introduce themselves appropriately, and now they can. They are also able to 

understand what another person is saying. Nevertheless, it is important to mention that students 

did not participate in the first class, but in the next classes they were more eager to do so, and more 

attentive. At the same time, with the idiomatic expressions, they have a chance to approach the 

American culture. 

This project also had into account students’ styles, learning, likes and dislikes, previous 

knowledge, and feedback; the former, because the most important was to understand the language, 

and the participation and personal development of the students were required to do so. It can be 

said that all the process depends on teachers’ motivation, but every class also evaluated the 

students’ participation: this determined if they understood the information given by the teacher. 

To cut it short, through this proyect students could learn more vocabulary and improve their 

pronunciation, mainly with the TBL approach combined with idiomatic expressions and 

technological tools; this way, the teacher had a better chance to do their job. 

9. Material assessment 

9.3. Assessment of the first peer evaluator 

After the implementation of the project, the peer evaluators made an assessment. In this 

part, there is a description of the first peer’s professional profile: 

The first peer evaluator was Carlos Fernando Herrera Castiblanco. He has a Bachelor 

Degree in Philology and Languages Teaching at Libre University, and a Master´s Degree in 

Hispanic American Literature at Caro & Cuervo Institute. He also has experience in pedagogy and 

education, language and human development in institutions as Libre University, La Gran 

Colombia University, Minuto de Dios University Corporation, Antonio Nariño University, 
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Colombian Autonoma University Foundation, Sinu University and Cordoba University. His 

profile can be reviewed in this link (CVLAC): 

https://scienti.minciencias.gov.co/cvlac/visualizador/generarCurriculoCv.do?cod_rh=000178855

8 
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This peer pointed out that the project is a good material to teach a second language, since 

it is organized, clear, dedicated and objective. Also, he gave some recommendations about items 
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in the project; one of these suggestions was: “It is suggested that, in the heading of each of the 

modules, also write the population and the level: preteen students level 1”. Therefore, in the 

project´s next application, this suggestion is taken into account. Another suggestion was done 

regarding the interdisciplinary component, so in the next application such aspect is improved with 

other disciplines and new didactic units: Maths, Social Sciences, Biology, English, Philosophy, 

etc. These were combined with other methodologies that allow teachers have more possibilities 

with their students to improve their oral skills. Furthermore, it helps students to participate in their 

learning, considering their likes and dislikes, life experiences, interactions with other cultures, 

previous knowledges, styles learning, amog other factors.  

The second peer evaluator was Sandra Milena Robayo Peña. She has a Bachelor Degree in 

Bilingual Education Teaching in English and Spanish at the Colombo American University 

Institution, a Master in Education with Emphasis in Didactics of English at the Colombian 

Externado University. She has more than 17 years of experience in the educational field; these, 

with instutions like: Colombo American Centre, Colombian Catholic University, Santo Tomas 

University, Manuela Beltran University, Ecci University, and Antonio Nariño University. Her 

profile can be seen in the following link (CVLAC): 

https://scienti.minciencias.gov.co/cvlac/visualizador/generarCurriculoCv.do?cod_rh=000184482

3 
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The suggestions made by the second peer evaluator will be taken into account and applied 

to the material in another opportunity, since she indicated that it is necessary to make some 

adjustments regarding the design of the didactic units, due to the fact that these have the same 

structure and student could get confused. The purpose is to continue with the project and apply it 

in educational contexts; therefore, the adjustments will depend on the needs of students for their 

oral skills. Moreover, navigating on the page is simple, however the patterns used for presentations 

and guides must change to a similar design; and activities can improve so students can interact 

more with their classmates and other subjects: Math, Social Sciences, Natural Sciences, etc. 

Finally, the origin of pictures and videos used in the project is identified in the platform, by 

suggestion of the peer evaluator.  
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After the suggestions and advices for the project are analyzed, students can practice and 

improve in a fun and appropriate way, allowing the interaction with different technological tools. 

On the other hand, teacher Sandra indicated that it is important to implement a self-evaluation so 

the student has the chance to share their opinion about their own process; it can include an 

assessment to evaluate the activities, the teacher intervention, and the thematics seen in the class.  

10. Conclusions and recommendations 

10.3. Conclusions  

After the analysis of the project's results and assessment, it was concluded that every 

student who participated in the project had different difficulties in their oral skills, grammar, 

vocabulary and pronunciation; as well as different ways to assimilate the language. Considering 

these aspects, and in order to improve students’ difficulties, certain methodologies were 

implemented, such as TBL, lexical approach, micro and macro skills (Brown, 2015), technological 

tools (Google Classroom, Worksheets, Edpuzzle, Genially, Prezi) and different idiomatic 

expressions; these last, depending on the vocabulary seen in class, which contributed to 

communicate and interact naturally. Besides, through this material, teachers have to follow several 

steps to perform the topics in a dynamic way; for that reason, this material is a good tool to teach 

languages, but it is important to consider the recommendations given by the peers evaluators, in 

order to achieve better results. At last, after studying the comments, the methodology and the 

results, the conclusions that refer to the tools used to obtain the final results are presented; these 

are favorable. 

10.3.3. Conclusions regarding the implemented methodology 

 Taking into account the interdisciplinariety in the learning and teaching process of 

a foreign language, some methodologies can be combined with other subjects, 

because they facilitate the interaction with different situations. Besides, students 

learn new vocabulary and new grammar structures and, at the same time, they 

improve their oral skills by getting confidence.  

 The lexical approach in the teaching process helps teachers to follow a structured 

process; this methodology has some useful phases to prepare topics for the classes. 
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 In order to improve students´ communicative skills, this project took into account 

micro and macro skills by Brown (2015), since these allow students to receive and 

interpret messages in a correct way during the learning process; this helps them to 

understand the context where communication takes place, depending on the 

speaking context.  

 It is important to design a self-assessment that lets students know their development 

during the learning process. Also, self-assessment can identify some difficulties or 

doubts that students have, but, out of fear or shame to the comments of their 

classmates, they don’t do them.  

10.3.4. Conclusions regarding the technological tools used 

 The technological tool implemented in the project was Google Classroom, because, 

according to Fernández (2020) “this platform allows teachers and students can 

manage the classroom in a collaborative way using the internet” (par. 3). 

Furthermore, with this platform, the teacher created documents and shared 

information about idiomatic expressions through didactic units, and students 

received their feedback with the comments that the teacher sent. In other words, 

this platform was an excellent option, due to its flexibility.  

 Besides this platform, there are others than can be used for the development of the 

project, like Genially (creative presentations, using infographs, creative pictures 

and video-performances); Liveworksheets, which, according with Álvarez (2020), 

is used to: “digitalize activities in a fun way, design cards in many formats, perform 

a wide variety of activities: multiple selection, matching, choosing from a list, etc.” 

(par. 4).  

 Through these technological tools, the teacher perfomed their classess in a dynamic 

way, and it helped students to have a flexible and collaborative learning process, 

while improving their oral skills and communicative competence.  
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10.3.5. Conclusions regarding the results 

 With the implementation of the project, students acquired more confidence; this, 

since they reinforced their vocabulary and improved their participation along with 

the evolution of the project. 

 It is essential that the student participates, as this contributes to have a significant 

learning process. This could be verified when the teacher asked about topics that 

students would like to see in the course; this was interesting to them, because it is 

easier to learn when it comes to aspects that they can assimilate. 

 Although the students did not have time to develop the didactic units, they did not 

feel some sort of inflexibility from the teacher, since she gave them feedback on 

each session. Therefore, it is important to negotiate with them, so they can feel safe.  

 The implemented project aimed to structure classes with a better presentation; in 

every didactic unit, there were different activities that allowed students to prepare 

themselves for the next class. However, some students did not have time to do the 

activities; but the teacher was flexible in this aspect, because they had to facilitate 

the learning process and the educational practice. 

10.4. Recommendations 

 Implement a self-assessment, so students can know their learning process. 

According to Arias et al. (2012), “self-assessment is essential because student 

makes informed decisions about actions to self-regulate, that is, improve his/her 

strengths and overcome the difficulties, on the other hand, the teacher regulates 

herself with pedagogical actions to overcome difficulties and reinforce sucessess in 

learning” (p. 106). 

Considering the forementioned, students can participate in the learning process in a 

conscious way, because the teacher can optimize the time and contribute to reinforce other abilities 

and knowledges in class. On the other hand, it is possible to implement a co-evaluation to 

contribute with the cooperative work in the classroom.  
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 Implement similar patterns to the didactic units, so students don’t get confused with 

every activity. It is important to clarify that the didactic unit represents a way for 

the teacher to impart knwoledge; for this, every topic should interrelate all the 

elements that contribute with the learning process. As a result, the design of the 

didactic unit would give an added value to the teaching provided by the teacher.  

 Consider to use topics that students like, according to their ages, learning styles, 

difficulties and abilities; this could reinforce their vocabulary and complement 

other skills.  

 Have in mind that Google Classroom requires to know the level and learning 

objectives; therefore, students can also know about these aspects.  

10.4.3. Other recommendations 

This project would not have been possible without the participation of the students in the 

implementation process, as well as the peer experts in the assessment process. According to the 

previous recommendations, idiomatic expressions should be combined with technological tools: 

the first allow to generate more pleasant and natural conversations, and they are recommended 

with the didactic material to teach other subjects in English and, thus, increase the students' 

approach to the foreign language. Although the time was short, this project helped students not 

only to improve their oral skills, but also to have the ability to interact while solving situations that 

could arise in their daily lives, so they could work on their communicative competence, which 

contributes to understanding different contexts. 
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